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R FUE, PRODE, #IPE, REAR

1 FOELINERRBRENT A FRIETE

R LT 15 (turning point) & 4 A IR IS I O MRS 2 —, R R — 1 5 R AR
FF, XA REA R C AR R AEBEAR AR, B AR R R (R € B 7 (time and
place)/& % VI A5G 1) (Elder, 1998; Elder et al., 2015). AR K A — & 11 S-fuskrE, —
G QB [ R R T R B A 1R e AR AT KAZE R S (Cantor et al., 2019). X6 “ 4y
2 ALFR L A A 3 I (school transition), BT, NSk R A L A7) R I
F) S NP 56— IR T 5 BE DL SO NS BESE (Elder et al., 2015).
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A5G R AN 2 VA J R A5t W] REAE IX — IR AR AR IR e R, DR 2 e 1 )
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MEMZHRFEYR FIX— RN, B R E . B, PROEEIE AT D ER
BB BN YT R, OEE S ME S R AR RIS R, MR R R
T v 4735 4 5 () £ €fu(Bccles & Roeser, 2011). 4 SRR BRI HE AT 45 B fRLLF, ATRES:
SO REAN T /DRI IR FR B, 2802 BN 22 ) WA € i F8 (Duineveld et al., 2017) . 24,
AR /DS B B 2R I 28 T DA i D REEE G NAE A, DAYR FE 3 — 1 5 I IS N O B AT
AR 2 18] FH HL 52 0 1) Sh A B 7 A48 K R IR0 (Benner, 2011) . ZE i IRE RGNy, 1E
AN IR FRIEATI, S AN AT R 52 BE AT R 23 7 AR SEBUR BE, Si %S B L e AR
& & (Elder & Shanahan, 2007). 41, £ RO, WA D EYIEGE 150 i) A,
FLBA R SR — [l B, AT B 42 51 R AR 23 25 22 AN 14 % JEE TR HE(Benner et all,
2017). WFFURIL, b 2Rk W i D AR AN IS S (A A LA IRSR I Ui, R R
B0 T 4 e i 3K — I 4 P AN ACRRAE 5 175 85 AR T AE FH 1R 485 SR (Benner, 2011) o /AN [ 1] 2% 5
XA AHAFE RS QR EEEE R 6~7 R, MBER 4~5 40, (ALETRY
RILT “EROSPERL”, BIaX — I R 2ol 5% BRI IT 8T
2 E i Bli(Arens et al,, 2013; Benner, 2011). ik, 76 “SA50d " BB S HHE R EH DENE

JEX AR, X TR RN FRME “ATi” A« andr” B i ROt e Bk D R R R A B

=

2 EToREIA K2R

FEARAS —BURF [ Y, BRART DR AR R PR W W B T BRI LA (deficit view) T, EIA
NIX—HrBAE F—A> “ BXIRF” LN, reE 2 RETHOES ERSRA R KRR
SR, I MU R AR (Lerner et al., 2005). JE T, SARGSEHI RN R — M E AL AN
SRR LSRR AT RS RN o ST KRR IT, MR RS SREE AR, IR AR —
I RIS 5% B BRI R IS AR B R AR Ik A FR 45 2R LU A R AR i R A2

& (Benner, 2011; Evans et al., 2018).
2.1 #BRFEHFTOERBA R FERI

2.1.1 b B B AT A B A
BENBTHIAE, VAR 55 R 75 D SR AR A RO TR B BRI APk . £ — ST,
FORMARAE T, 2AMUTFEZREL . TR AT, & B I A AR 5%
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R, HREYI R E R RS 1A AR JE AR (Crosnoe & Benner, 2015). K45 4E iy JifE 16
) “ K FEA” BUN(Elder et al., 2015), T HS L FRAE Sl AU AL T 25 3410 A4 1M
B SR TE AT R AN A0 T KU R B R R R AR B o U SRA AR R B 2L B K
SR b, AR RS 1R S R R A AR 3t 25 1 Jn(Langenkamp, 2010).

B, DMERRIH, JORSRTE R — A5 T 2 2l B RS W] 32 B R s . 45
. AP CORE/NBR, R “mEe)” A RN R it
FAERENAR R B2 SIREE A, 2l B 3R & 2 RIS A (Marsh et al., 2008) . T
— Tk E AR E 1w ORI, AN IR RS, B AR SR B IS R
HERMBESI I 7R TR, BIfEE—A “RE/NBAY.” (Becker & Neumann, 2018). H:
W, BB I, 5 M7 AN SR S AR I R R T AR G M UT G, X m]
fe 2 SECE S BHINR S T F(Evans etal., 2018). fE2:SIBIHL L, — ok B LLEAFI I
KI, B DFELER] I AR B LE ] I T “ARE R AR, B AR H AR E [A)7K
SFIEHTFRAR, SR H bR E KPS TR i (Madjar et al., 2018). X Bk 25 R 5
/DA INORTE WA ZAIE B B LR Ty, T RARER B SR B 3R T . il
Gufi s, KA T ER—DUREARB R R, KL 78%I i — SRR — 5, b list
ST RS (Liv & Lu, 2011). BE4k, SRRV 7 sUEA F IR 7L oA R
FHIE, (ERFFULE R TSRO AN, 5 R BNAFAE FREIORAE, ARt
B 22 [ S U CBORT 22 L #2245 (Benner, 2011; Benner & Graham, 2009).

2.1.2 H BRI A BRI

TEERGS PR, H DA RN T I — AR R X ARG R R R IE S (RIFT ) 1
PR GE A, BARRI Y B BRI VA SR I PG B4R AT B SRR i B BH
PRI, R RAETE 4 R AR ZS IS 7Y % (Craven & Marsh, 2008). 7EE24 % Rt fE s, H
HR R — BN RE, A R I T2 e XU R 2 R LR 1 PR A LA 1 4
Ro —IRKIMIBEG ORI, B ADELE MBS R R, HOI DR T RE 2 AL,
HAARIA A BT RIS IR BOdi Ak 2247 955 9 /MY il B 14 i (Barber &
Olsen, 2004) . 5K VA J& B B AR A RS T B8 TN [F) 2746 32 . AL B0 Rl K 0
F2 SV R AL 2 PERA AR R F 1) B LA ER] % (Slaten et al., 2016). LAFEMAR TR, #H /D4R
FEERGLE, 2R A R B R S UL AEAE PR S, . #ln, Benner A1 Graham(2009)f]
TR, HAFERIENF ARG, R 2ER A @ AR R 10 R Fe, HAX BRI 10

TR REE SRR AT IR A1 25 17 L, th 5 75 /DR (AN R A AT D9 (NS sk 80D S5 3 DA G o
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2.1.3 Lo R 1R KBS AT 9 BETH

PAVERF ORI, H AR A E )G, TR el A AEAL
SEMZE IR BT 2l Bkl . B 2 AN [R]85 IRURS 102 D55 2 S S ol 8, e HLAE I N I
JIRENN, I FEBEE AL A5 8 A O BRI Rt BN I 45 XU AT 1K) LT (Evans et all,
2018; Weiss & Baker-Smith, 2010). fECEMEREM, —DUBEFFAKIN, HOFHANEF
J&, IHAEE RSP ARAE — NI BTt 300 A e At AT TR 15 B — s Bk R
(Benner & Graham, 2009). 7EXSAT N7, KA FEE B —Di4EEREV RN, &T%
R T D 4F, 50 A OG 1 U AT A i 35 38 i (Jackson & Schulenberg, 2013). B4R
Wy, BN AR FAR Ny R B YOI 1 s L AEEH AR
M A B ARy R RO, T 5 AR A A RERE ARy BRI . DR, SR A
SR, AT RER A0 I B 0 R R AT 386 ) 2 183 o

LE LT, AT RO IR A, ATRRTESL, OHESAT N U R ph e v R R S TH
TG —E Pk, FEERE R, R FSO L =AM BT T gl HSERR FaX L
AN TR AR LR I, SERIE A T H DR R, #B T — A BN K & 2 5 (Engels etal,
2019). filln, —Ik 3~9 FEL A B ERRT TR I ON N L JERIRI H, H A EL B %
REJT MG EN RE ) Fe A BTN oG &, Hoa R BRI R T — AN K R 208 % i (Okano et

al., 2019).

2.2 BT OEEREERRERER

IR AL P 3% T R 5 7 D AR I ) R R A e 2 BT S B SCR K A BT R B, Y
FEMAEE O DR AN I SR BE  ERRIAE X R RS M 7 # D AR RS R o B X —
LR R .

2.2.1 WAER A AL BN 3R

AT, DR BUR — M R SRR B G R 3R A BRI . R, 224
LI DA LR AR R R, BT RN ARG 2 A, BT RS SaX — IR R E
Ko FETMRNEIT ORI, tERERIThRE R e, B /DHE AL A “ W ACREE” )
PATTRECIN IR R YR WK R, HiX—RIVENIER e IR GH T
FAERIR R B, A E 112 2 (Blakemore & Choudhury, 2006). a8 BOK B 5

12 (the contextual amplification hypothesis), 423 AR A ARb (WIHT 1) 2E RO ) 2 A8 H.



ST DRI KR (Ge etal., 2011) 405K 5 3168 1 K SR AN BAR A ML i 32 SR AR AR AL HOFA G
# AT BE T AL T R I T /D A G S S INURR, A A A A T B A rh i) B
Fh A SE R 1, BE25 5y A 46 AT il 8o AHLR A5 AT LAV /D SR 7E R U
ISR B, IIMRET “FEW, mEE CalE” We? EIEEAE KRS, DR
W REVER G, MR FEYZAT, XA EIZX — R 4t 7 r Rett. o
KB, FEGTF A E U2 E, AR E R DU BRI E B FRRE SRl A &
(Arensetal., 2013). FHULINY, RO PEIARCH B RS TRE R AR T “1iE” B 51
FEHFFRERER . SR, AR Al B AN A R B L R T AR R R

B A IR R AT, 75 /045 Y E IR 2 A RURIR 4 A 5 2 A I 0T A Sl R 2 Ak 48 SR A
A YIA I (Evans etal,, 2018). fEALSX NI, FEW KAFROT IR B H
A SO FRFAE . 10, FET Bandura(2001) 4L 25 iAK02% 2J BEE, Madjar 11 Chohat(2017)
PR T SR R AR IR KR 2, T B AMASKT RS TS TE 7 10 A AR 85 v R 2 AT 55 R R 47
TG o TEMATTIBIFE - R I, N2 I 2R e A R R 5 I T D A 2l THT Y
BT NN IE R TR [N, 58 AR IS S Ay i R i i e ) R
S EZERY PR R B, ErshdEr s, RS R E e . A
7R 14 50 5 ) ) 27 A B LU R 0 3K (R D R AL I, RId I 5% I i v 1 o ) P 2 A 3R
HH B 1 R T K ST (Lee et al., 2019) . IX—S5 R U, 7E 7 AAF HUBORME ) SR, (5
AT RER MR AN Lo BEAh, KT B A ) S A D AR A A R AT T R Y
BRI, TS5 DERR IR R 4R VOB (Moffitt et al,, 2011), TE#R IS I A
KRR — AN BB LR R . EREERHE T, 1528 J1rT e s P D e R
S I BT B 3R o 49, — BR[O TR, S G DR TP R7K T (1 S A AR L
TE46 8 IR0 TP 37K B /KT I S A TR 2R (R it SR e, ) ELAE S I 3 vh A5 80 P B
(11~12 %) Ja, HE% S 8 R 5 (Qualter et al, 2007).
222 AMEMZREE. RN X EIR

FEFBETTTH, SCRFISCHRE . REFR JEIESR 35 RRAT A RIF (K58 TV 8 554 B T 22
fir s DR RO P I IR BT o, SR A2 BEERTE ORI, B AR 1SR
TE 1) FH00 75 /4 2 e R A 1 S AV TR RS, 070 o) T B bR A 17 2 #6398 (Duineveld
etal, 2017). [FJRF, %08 I AQ BRIk S RFAH FT REIE B 75 /4 10 1 R ZhL, A1 00 45 e
P12 G 725 P MV AU F 5% 2 7 SR (Vaasalampi et al., 2018). B EE B, TSR A RFREWS FE A KN

AT N 45 5 H 7 W RO I B R, F A7 B T D SRR R R L RIARARGE L 1],
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2T TS Rk B FEER 7, AT E4T 9 B RO Rk, A B T35 R
LS (Gregson etal., 2017).  BEAh, BARKI S EEAE S BF AL 0] BE 2 75 /0 4F 22 AL il
A e 1) B XK [ R (Serbin et al., 2013) . i1, — IS NI BF LT, AR FKEER)
ARG PI/NFERYIR B R, ARG R BT REEE I 2 (Akos et al., 2015).

TEERZ D, R A R BRI 5 o FE (1 2 AT %% DA R AL
IRMEMIREAE A, WS NGB AR I DR UL, & — AR A BRI ) 1% 15 (Weiss & Baker-
Smith, 2010). K HEH BE-3A 53 VT ECHE 18 (stage-environment fit theory), 1S I I N AR A 53
IR R R RS T D AR IR A FE 75 AN VLIS, A4 5 /A 2 5 22 (1 RS I 8 i 3 — I
W, I L R A B R A SR AN KBS (Gutman & Eccles, 2007). — IR\ IR LB, 1E
R I AR AR R Bk B BUTIRIRAE T e, phRIE LF, HIXFMAENS T
B P~ B NI RS AE 525 1 T 5% 2 (Hughes & Cao, 2018) ELRIR L, SRE RIAISE
FERLUIRAE R R AN — P E R IR, AT D EEER R R 2B EE,
ETT AR 3 3 BhIE N ARG IR BT, IR B A R X 28 L AT 52 F7(Verschueren & Koomen,
2012). S5UCEINS, B NFTERIG, /0 T 1 — AR 522 1 1] g A g ) O R I 46
Ul 25 S Gl RS o R N (S UL | 7 sty s u e A T e R 2V R = NN 32
(Bellmore, 2011). Jx2Z, mBEMAEMFEIERR, 1TLUNE DERE—DHET 22K R
B, VAR TARATAE G &7 &M PR 2 BRI, A A0 ST 1o Y D60 ) 2 R A £ M 77 T )5
. R HE(Aikins et al., 2005) . (H7EZFZRZ, FfERRBATREET DENFERAT AN —
BRI R G, — 5 MRIBFFERIL, 5 FEAERAT B RaE 3 e, A0 U
IBERTEY), SIRFEEES MR, HERAT IR e m,  Ho S BRI m X &
BP9 5 52 5] PE R R A5 K (1 6 B AT 88 AT 5% (Telzer etal., 2015). b4, “ERERER IR
JRE) “FROLER ST 7 5E DERNFEN B EVIKR. G, —Id & A
SR P T ORI, G ST T D AR S RSO D BRI RE T, R R A AR,
A DA 2 B A A AT TR I VA A R4S 17 45 (Blossom et al., 2020)

ALK EH, 45 5 KRAMNE S (Extracurricular activities) H 4 40y 5 /48 25 i i 3
(1 E R 1 52 . Modecki 55 (2018)% %% T IRANEZNM S 5] FE S TE s ol I vy B oM
MKR. ZHFRI, S5 EBRENRING S 7a ER), B B TiRgsd BN TR
1 B AR AR AR [ AR . Rk, X2 AR A RN St AT R 2 T
TRUEAR E T 4 2RI 3 R i F P S R R, Bk 22 REALIK R AT R AR K R R I 5%

A BT Geh SR I 2 B M R (T R o
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W R SCERER IR R L, DA RET ARG T D FE RO AR, sl
B BRGT BE LA B Lo B A S V3 I PR XRS5 ] R, D SRy — i R B 3 9T mT RE A AE (A
MR e . i, AR MBS A O SHET TN IT I, R A B 155 > a2
PR I TTRENE I ATV 27 A L 415 HE HERE BR AR A MO W D SR AR R R O S AR ), B

JERE B DR ARG P AR R AR

3 BHIAIR: ETRRR RAILA K AR K

3.1 FREEREANTSERRR BRI EZENE

TERR A FEAH S B BRIR Z THT, ZE/0 W] UM BLR =AM A 25 B35 /D SR A8 22 I 0 v
ERBIEE. B, Eak, ETRHK KRG DFERKEI” (positive youth development
perspective) H at B 25 1 “ )@l 5 BRI 7 MR, JHIG9R 3 D SE R R B RO BIE 78 A0S B
(Lerner et al., 2015; Petersen et al., 2017). KB (P58 38 UG 5 /D58 & J AR AR 7 T Jak
PG, AATIAS PR T SR BT T D4 T AR AE A 1) B RS R 3R, T 15 -8 5 3 o P 50
RIS R A 35 BRI HE T DRI BN JE « BRI DR R LR, B /D ER R e H
AT, BV R AL T W8 B D 4E, IR AR S RE S SRR AR 25 T /2 0 B e 1%
Ui, B FLNAE LA RITE BE A PT REAROUR R, BETTT SRAF AN K JE (Lerner et al., 2015). M
SEHED, R EAERA N SRS A S BRI SR S % R
BRI S A4E),  H B & REMS R X S R U5 T G 5 B S R o G, ) e
Go s> — LS AR R IR SE R, TSR BRI AR . K, R JIAR S K B 1 (Stress-
Related Growth)i\Jly, 7E—S0@ KAEGHMEZ RN FREREIHME), T2 A ST
% (mental)_EFN E K IF5S 73R BOHX Le Bk % (LoSavio et al., 2011; Park, 1998). Kk, Athf]
A RESARIR B2 FBREE R, nE % RO ECRE . A A A AL 2 SCRETT TH AR 1L, B
IR GAE — PP S A R A U AR AR, AR ALITE T MR 5 b 1 2 R4S
(meaning-making), E[VIE e 288 0f R S 145 ) SCUP A Bl T I e (S A A H AR R SRR IR
[¥13& 1V (Park, 2010). &K4EZI IS, RGOSR —AEFM, BAaedliE TR EIIHLE,
BB S RAMARE RS BEAF IS 0, SR SCRE BRI, R AT R RO SR, 1A “ s i
AT FHANED S AEFIAE SRR R R, IR 9R AR O BREE . R, R T AR dn AR EE, “%
Pral” WAlRERAMA “UINT” S EARZIHNAL, XA I R o L2 (Elder
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etal., 2015). 1EUT Roepke Fl Seligman(2015)F5 i, & /7801085 f5 p I (1) SR T2k 2e— 2L R
iz )5, EET “IEEFIIFRINT (doors opening) LA K Bl 2 MR MBI HL 2 o 1 B i LS
R AR ST, T e B2 AL ST T R AR B DR &, A4 T T
W CREEMERER”, BISEBHHER. X FAKRERERIEMNEDENE, R
BN ERGEWRAE IR A SR AR %, BRI RNR O 1 S R A 2 R B .
AL BRI EAEE, A1 T R 2 3R MBI M . Bk, BB DR R
RUAE RN RTIEPE” Ll b, SR AAE S eI T 88 B YA A AEAL 34 i AH T AR ) S i
A I E A (Lerner et al., 2015), T A= iy 3 RR B 18 A0 S 0 AH S IR AR A T S5 AL S8 1Bl
DM, MR ER R SFE ARG R X (Elder et al., 2015; Park, 2010). EHL
FAN IR, AHZE I A% OB B, AT FT 8 AT AR L1 75 A SR AR 22 O A AE R R e ) T e Ak

M EH ST TERE , 3T IR — LL AT 7T 09 A R 55 /D SR AR A e R mT REVE AR 1
THEBHAESE . B, —T0k E H AR & B (limura & Taku, 2018), 7 [ 7 kI 5 2
W, FAE— AT BN (positive growth) [T D 4F, ARATTHE SR — 5 HHS5 I 2 R L
BRI, a0 NBRIR RS S BT AT BE LA R] L O RSN ARG BN 3R . 7
HIGEI TR I, WREDEVN FRGLE” X F A, AR
SR T RELE R 1 Y AR AR R R AT (Timura, 2020). 52 28000, R EAZF LI RBER, K4
= WA, AER] PO YRR B R SRAFAE, RIS AR AR . ARR
AR A7 R ] B DA SRR P (0 2 s R AN A A T i, LB R B ) 2 AR 5 A b s T AR )
TR JE, A RA R (Virtanen etal., 2019). £5 ER, Joie WIS HERTIE /2 i 1) ISR AR
s AU AR A O R A R P K BB AT R, T D AR BLR AN AL 2 At ) E B AN
R R Fe AR At 1 s E I HLAE .

3.2 MR 75 R B HE BRI AL AR AR AT

S ) 22 O T AT DA I S ) R I, 32 R AT RE A AN T TH
— RS R 2, B 0 B B A I 4R DR R AU IR, KL SR PR
TR I I A A R b, 1A BB 2 i AR A B X — R . 2
LR TR RTEMGHAR . KHILK, RO O B R T« AR &y
(variable-centered) J7 VIR EARIIRHIE, MHEkZ N “/MiHL” (person-centered) [
A E SRR R R R TR, TEIRRE D ERNOR RPUE B T, BFFE H



FEMLL AL BRSO EROR R ZAEE . ZhA PRI E 2 (von Eye et
al., 2015).

“AE AL 5 R DA R R R, AR BRI R R, 4
T R TR 7S B H S P AR R R RECO B R, BT J7 708 R R YE RN S{E 2 =
KA, “AMaoy” KE, HIE TR AR I m 2 e, gt 5k B2 R
FATE A ENE 3T R BEEAX 4. A R KR S A4S, SRIMZEDT ST BTt AN
SRR EEALMEZE R . KRR ISR MEE SR B3 K 55 (von Eye
et al., 2015; %2 /8, ¥ HE, 2016). 1EU von Eye 25201548 i, ¥y EXERIEMHEL
e ) DA T3 PSSR TT DAL 9 A2 4 [R] Y s 72580 70 AN BEIUCE BRI 2 5
M ROZE N HE T AR 2R, QIR EIRZAENT, BakAH A 7 B v A RE AR AR
FIRIIRE, B ATR BAE R R E R . dl, AR 38 B AR 5k R 26 fid S RO I
DERR FERGE, AT REAFAEBCRI R, AR HE R I P REAAAE ORISR . (HE,
WRIET A" BJ7E, PR DR BRI ANFEEA, win] e BT 7T
HHE BIH DERAR N AL RN FE O AEN LR B R . Bildn, £ Virtanen %5(2019)HHT
Fd, O BLSERRE S (TR B AR AR MU ARBE . B, s RN AME
o) /), VEAERE AR TR TN EBII R A, SR AL s SRR AL, AR
FRIBAB R H 27, “AREAR AL AR AR RME R BE U7, AR AR B 5 2
7 M SRR E B E A AR SRR, ARZBE(= 02 )R
O AR, HAR ARG, B2 R ARG SR, AR R . aniRiEd
BE— B I D AR AR AN SR A A 1 SRR AE (k22 SRR AR AL, 390 AT LA B BIF 5 25 2EE i
TR, B /DR ANR R R AR R . B, — I R o3 i R R A3
KA (Gazelle & Faldowski, 2019), #a7~ 1 & /D FdIE R G, MU (anxious solitude)
FALE =P RUR RN AL “ N BERAL” (7%), “ BRI R4 (34%)F0 “RESUR /K40
(59%). HIMLHERT, 7EAROSIEN], FHFARITA M DFEAAR MR L. Sibr b, i
TR B B ZAEVE, FEAERIOR R B . [FIRE, 7T TRF S0, AN O IR,
AT DA B R PSR AE A PN 350 1) 22 S (U F FRURACR B FR R JR PSR B 3 ), X AT B
TR E NP TFHRIER 2R EEL, N T RS R EREN TR A EEE L. 82,
JiiE BRSO B, 0T BB R DA R BEAEAE I AR R R, T
BRI e B BB,



3.3 FRIBORF D ERR KRR REVL

TEFR AR D R R 2 FEPERI IR, DA ME B B B35 SR (e bR IR f
K f B EE L (Overton, 2015). /D ERIK IR R-K - KRG R1H (W Lerner et
al., 2015), F/DAEMIR BB — N MRS R A S B SRAUR I RS, &R R R
T AME S EEMBR EE KR MR EDEREFTA A S BB IR KR, B4
HAEH T RE AR N\ 5 ) [ AR, AT Re A S 2D 1) JUR AT i) AT 48 7] (Lerner
etal., 2015; Lerner et al., 2018). 5Rb[EIN, IXEEERN LR AR, R MR T AL ) &
JRAE A — NN, O HE— D Hid NV R e B e Bt DAZARRY R AHESE, JfkE
TR SCRRERIRAHEN, ALk g — D DR BINC AR R sy, fnf& 1
Fir s -

RRER RRERMSHME
HhEREER + TRtRIEHR

|
|
|
|
|
|
o ERE (HUMHE EZRE, 15 o 2Z\UATHE (2% 2
B, FERM, B || = R
: o JEEb AR (H M. 2FRA
| JEIR HATHRESE)
|
|
|
|
|

SRR Rel %)
o 5 CRBHRE, T
0. RIEHE G

o R CRAMRIEH %)

TED)
o HMbial R (BaAT . i
20, WRMHANAT 4 )

o FREHfES
o W)

o R 2
i :
i) |
|
y I 2 -
B | T
o 1R ! o WAL VR, £RIEFIIN
| =
|
[
|

SEASEN (RHE)
B 1 &OERRERT R R i AR
Boe, MR BRI KT (Sesma etal., 2005), /0 4F PRI R0 T I 7 B R
I (¥ /18 G URRT P U o [RIEF, A0 SR P R U % o R TR At A LA FH I
KFRo ERFAM LA R R, HDEFERIE R RIET (developmental regulation) ) 5 %2
TEF . RIBAEFIRATT A, BERAE TV R BIESIRE S, SO S & B RFE
ST DNNRIRE, TR SEARXS T B B2 AR I (McClelland et al., 2015). FFlitt, a5RAMA
BB 4 11 1 (1) P S50 B RN 0 B U S R A T2, A v R SRR I i i . FEIR, R
A 1 2 3o T R R R D AEAE BB b DR RIS AT, RIS 7T M8 b b /b 3L 1]
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e B FTEVINR, MR AR P AR AE AN RS R 252 “ UK K
Z H R AR R (45 1 (Lerner et al., 2015).  FT AN I (0 5 F U5 % 19 5 % FRe e
JIAELE 2 7 (McClelland et al., 2015), A LAHEN AR BN D S0 R R 45 AT e & 2 4%
PR, BB M N T REAELE “BUR” 5 I RHEI R R . [N,
FRRIZAD “ ZRENE” U AR T MOy TR, R PR R AR N B Y
Z5. B XM, M@ITAREZ AR ARTEET ‘M7 WiEREd, dk
BRE S BRI “ KRR GBS T — S R . JEHOR R R SR 45 R 2
PRI, B BRI 0 B IR AR C4ER 7. ShAh, “HET MR
SRR R B AE— AN AR F SN A PR B UL K 3R A5 A0S (03 IO A 1T A R
J&.

4 MEESRE

FEREE R SR PiRE T, B EL P ARG R S MR R I 2N, JE R
JRERA A IRERR L . CATHT SR BN “ RS REE 7 ALAIRR T H DRI I
KEIIFEARHEAE D, BUAG 7 KR35 TR R, BEERIAEL T LA, 58—,
UESE T “SARGEIE” MRS E DR L R R i, IERTANL IS, EANA
SR SR AEAR (U0 B ML . RS I 745 me RS A I RE B IR A AL i e — B
(1, BIANMAR R F NI AT BE 2t Re e IR TR 8] 7 (A0 T N B s — 2R ) 22 ) B N B B 22
i&(Elder etal., 2015). 25—, SELHE, “ARAIE” W2 HEEARY, £ IR
PE” B EE PR, 2 AATTIR A ML AT 2 b AT 1R 8 FR s R 17 A7 28 o X 47 T 28 ] i
ZHIMRIE T R RIG S S MR EZRAILE, BN SARES T D ER AWM 2 | 5%
A2l 75 %2 (Gutman & Eccles, 2007). 5=, NEZMIRZ, TR0, B
T KIIFAR P K DRI — I RIS IR “RIEE”, MR — 2 MASRTS T IR
REIINIE o RIS, 552 WP LA T-OU 5 AR 75 A0 4 i R A5 AR SR BE 18 (Lerner et al., 2015),
WARGF AR XA G BT EIRMIBT RS R, AR T — N E DRI AR
M RERER, D SR T BRI A JR8 F) i P2 R A 7 /D SR 2 D (0 A R SR 3 1o ) R

ity BRI TR, ARRW IR T 2R T LA T U B, 55—, ST
= R BRI DA AR A 2 0, (B IR B R AR S0t AN 2 T A ) SRR . gl
SRR 5 5 IR A SR BRI SRR A 7 AT A SRAL IR JR BRI S REFE B D R AEIX

o}
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— I AN ANIE, FER 2 SEBRR R ? TEJG 2R MmF 7t b, AT LR A& O HLA 1
JHEUNTELERITHI AT, B 1) £ J5E 10— 25 VP Al i 22 R i WU b B AR 4L A A2 DA B B R
Z BRI SRR o B, SRR T i R A B RO R I BB R AR T T
MR R AR i B, R IEREAALE, A NTENURI AR B 2442
RIE, F5EE ANI  FR IS 4 S L, ) 28 5 /0 PR PR ARUCRAAE ATV AR A 2 A T AH A
KA, 6T A T P AR N DR R R S AS M E N S RE R A E R L =, R
KRR - R AE /iy DI FEEE (Elder et al., 2015; Overton, 2015), 2ER LI HATE MALE
R R P R — A SRR I IS BRI, XA N~ — 1B LB 5k RIS B2 R
BEHAW R R A O Bk, WSS, MR 5 D4 R AR U R 27
S, Wit O T TSR R R, WD I B R . (HIR R
A, X7 AU B T T H G D o KRR BRI F AR T B 2 R,
il SR T TS 22, R I B RS, IR TR X — IR AR R R 1
DR 32 FR (AL B e B A o S0, /D 4 A o e A v s S R A AE R B 2 2 AT —
R 2 R T A 6 2 75 06T J T — 0= AR R 2 9 0 2 A Y P T 1 2 AT 55 43 ol o A4 2
XTI — R ] R T, A BT 20 e SR Uk 75 /> AR 5 2R AR G (K Ty
%o HHFT A RIS T NSRS AR, B = KIS 18 B 70 5 BT 78 B IR N i
PAZIN . ST, AR RILERIRT T8 25 T 00 77 808 PRty 5, X Semf 7 U 7E iR 7
T A S T () R e R RT BB AT AR SR R o 0, B T D AR AR /N2 T AT R DL AT T
NP R B R R, UHR ST EE AR LSHE, YIrh g E
IGHEAT 56—Vl i “omim” (BRLEE Wl m P B %) . Wik, REFDER TN
RO PR R IR R Se e btk o TEIXPR “ s gt ” RIBE RN, FEERI AL S WA 6]
H A B DR R e 2 JCH R AR 8 BH AR 13—, SRR BUTAT A 7R
TENFESL AR “ITAE FPERISE T 2 “RR" HR, RIS TR,
(RHEI N TE R T RE, AN 2 H Al 38 0l 3 R i) R

B, ARG D AR R R DL R R EHE T 5 D EA R
B, CERBEMRRNN G, FEELOPIEILES ), E8ie bRstk R T
ARTEIX — R R HAT WA R R .
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School transition during adolescence: Turning crisis into opportunity
CHAI Xiaoyun, LIN Danhua
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Abstract: From the perspective of life course, school transition is considered a key turning point in
adolescent development and may alter individual developmental trajectories. Based on the deficit
view, previous studies have suggested that most adolescents are at risk, beset by many challenges,
and may experience a variety of negative developmental outcomes during that transition. Drawing
on the positive youth development perspective, however, the transition period may be an important
opportunity for adolescents to achieve adaptive and healthy development, and it is also the period
in which developmental plasticity is most fully manifested. Along this line, if adolescents’ internal
and external assets are well integrated, they may have a positive school transition.

Key words: adolescence, school transition, turning point, positive development
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